UNIVERSIDAD NACIONAL AUTONOMA DE MEXICO

Facultad de Filosofia y Letras

TEACHING ENGLISH TO NON-NATIVE

SPEAKERS
(THE PREPARATORY SCHOOL LEVEL)

T E S I S

que para obtener el grado de
MAESTRA EN LETRAS INGLESAS
p r e s e n t a
i OBOFIA GRAZYNA GRUDZINSKA

¥ LETRAS

MEXICO, D. F. 1966




e e

Universidad Nacional - J ~  Biblioteca Central
Auténoma de México -

Direccion General de Bibliotecas de la UNAM
Swmie 1 Bpg L IR

UNAM - Direccion General de Bibliotecas
Tesis Digitales
Restricciones de uso

DERECHOS RESERVADQOS ©
PROHIBIDA SU REPRODUCCION TOTAL O PARCIAL

Todo el material contenido en esta tesis esta protegido por la Ley Federal
del Derecho de Autor (LFDA) de los Estados Unidos Mexicanos (México).

El uso de imagenes, fragmentos de videos, y demas material que sea
objeto de proteccion de los derechos de autor, serd exclusivamente para
fines educativos e informativos y debera citar la fuente donde la obtuvo
mencionando el autor o autores. Cualquier uso distinto como el lucro,
reproduccion, edicion o modificacion, sera perseguido y sancionado por el
respectivo titular de los Derechos de Autor.






I, IMTRODUCCION

ViisoeeooslosccoeLouo e 1

II. THE

TE.".'.(‘HI}W: ’)Ti‘ E}JGLTS}'coso-oo-o-ooooo.o 5
LN

III. Z\TE'P!‘{O])S I'IND ?ROCE..'JURES..ooc--ou-rn-.ooo 9
I". THE L-mGUAiG?: I’;.BORALTORY'..O'...i..b..'..' 15

THE TEACHING OF ENGLISH LITFRATURE...... 22
VI.. CONCLT-ISIOPIs,.DIQ'...l.......'l.......'ll. 31

711, SELECTED BIB}TOGR{?EY................... 36

b e
.

¥ ol
ird iy
) -
h
PR . 3
% Tliveem O
“ R
’ L N
b SN
) P
~

508



I. INTRODUCCIGH

L] escribir este trabajo rno es mi.
intencidn descubrir ningunas ideas o téenicas nuevas
sobre la esnefianza del irglés como idioma estranjero
Mi dnico propdsito es resumir los métodos mds modernos
¥y actvales, tomandc en cuenta siempre las ventajas o
desventajas que puedan presentadse aplicadas en casos
particulares o bajo circunstancias ssneciales,

Yeneralmente hablando s Presentare
mis puntos de vista hasdndome en la experiencia que he
obtenido al- aplicar algunos métodos de ensenafiza en
las preparatorias deEUniversidad FaCionzl Auténoma de
Mexico.

Suiero sefialar en este trabajo cuales han sido los
resultados obtenidos al aplicar tales métodos , mismos
que siquen otros maestros que he conocido 211f y algunos
de los ccmpafieros que se encuentran en circumstancizs
analogas a las mfas.

Hemos tenido la oportunidad de discutir juntos los
principales problemzs gue se presentan 2l ensefiar €l

idioma y hemos tratado de encontrar las soluciones



nés adezyadas al caso.

También he querido incluir en mi

trabajo algunas de las ideas y métodos que considero

pueden ser altamente efectlivos al ensefar a estudiar

de este nivel, Alzunos de estos #hé: cfos les ho aprond

de maestros de la Universidad como I'rs, Rosalind R.

Beimler y 21 Maestrs Juvencio Lépez Vdsquez,

Precisamente ha sidc en las clrcas

o ol o Treqr 3 T
¢el Mgest=s Jrvencic Ldpez V4squez conde se ha npucsto

Ui

gran érizsis en la necesidad de hacer la enseanza
objetiva. Es en esta clase en donde ce afirud que

€l establecimiento de las asoclaciones mentales, es
indispensable la presentacidén objetiva de las cosa,

personas v hechos que, cuando la conexidn nental

directa no es posible, debe recurrirse a la ilustracid:

Be ¢edicado un capftulo 2 lac
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técnicas ¢e ensefianza que se Gehen so guir al

ah;
que, como mismo explico rés cdeclante es alze de st
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irpcrtancia para lograr que.el estudlante se inte
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nds por la lengua y para que llcgue a disir
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aprendizaje.

<ulse insistir sobre este asnacio

porgue creo que 2l formular los programas no =@ 1z ¢&

todes lz importancia que merece pues se tiene la icse
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poderlo introducir a este campo.

Al mismo tiempo en que hablo de todas
estas técnicas nuevas, tan apropriadas para facilitar
el aprendisaje de la lengua, no quisiera que los maestros
olvidaran los auxiliares de la ensefianza tradicionales
que durante tanto tiempo han demo-gtrado ser eficientes
y esenciales en la ensefianza de un idioma, ﬁe refiero
a los auxiliares tradicionales como el libro de texto,
el pizarrén , gises ( blancos y de cdlor) , mapas,
periddicos y revistas,

% inglés se ha esnefiado en las
preparatories de la UNAM desde 1867, Los métodos que se
han seguido fueron los de la enseiianza del Gricgo y del
Latin, as{ como los objetivos segufan las reglas
adaptadas por las lenguas clé%icas.

Desde (€1Y1950 las autoridades Universitarias han empezado
ha preocuparse por los resultados logrados en e2 aprendizaje
del inglés, Se han cambiado los textos y los programas
y se ha dividido a los alumnos en grupos segfn los
conocimientos adqui¢ridos del idioma,
En este momento las autoridades estdn todavfa trabajando
en el problema de modernizar y adaptar para el nivel
actual los programas del Inglés en las preparatorias.
En mi trabajo he tratade de presentar

los diversos métodos usados en las escuelas preparatorias,



En el capftulo II presento la situacién
actual de la ensefianza del inglés , los objetivos
que se proponen lograr-los maestros y la actitud de
los alumnos frente a los idiomas modernos que tienen
que llevar durante sus tres afos de estudios,

En el capftulo III presento algunos de los
métodos mds recomendados para la ensefianza de un idioma
extrangero ¥y los posibles resultados que se logren
con esta técnica,.

En el capftulo IV discuto el lugar importante
que tiene el laboratorio de idiomas en la ensefianza
moderna de idiomas.

En el capftulo V presento el problema de la
ensefianza de la literatura inglesa y norteanmericana,In
este Cap{tulo trato de describir las ventajas que tiene
el hecho de incluir la literatura como un medio auxiliar
pam lograr que el alumo se interese mds en la cultura

y civilizacién de los paises que hablan esta lengzua,

(1) Lopez VAsquez Juvencio, Diddctica de las lenguas

vivas, UMAiL, Hexico 1958} t. 56



II. THE TEACHING OF ZENGLISH

In 1882 the great English scientist
Thomas Huxley said that most of the disagreements and
misunderstanding arise out of mistakes and confusion over
WOordSeesess" one of the safest ways..." he added" of
delivering yourself from the bondage of words is to Imow
how ideas look in words to which you are not accustomed.
That is one reason for the study of language.e.s... another
is that, from the learning of additional languages you
will lnow your own language better thah ever you did..."(1)

In teaching a foreign language we give a
student an additional tool of communication. ﬁhndamentally
the function of language is to communicate ideas,
Without communication there can be no understanding and
without understanding there cannot be acivilized, modern
living., When we speak the same language as someone else,
that common language is a force of unity on every level-
from individuals to whole groups of people.

Language and culture cannot possibly be
separated from each other. They are linked in such a form

(1) Husbener Theodore, Why Jonny Should fearn Foreien
,anguagls, Chilton Company, Philadelpia and New York,1961



that the comprehension of one without the other is---
impossibla., Tc learn a foreign language is to acquire
an-understanding and appreciation of another people's
way of life, literature and civilization.

When learning a foreign language the
students must acquire information about history, geography
arts, living standards, customs and in general, cultural
and economical background of the countries where the
language to be learnt is natively spoken in order to
understand the structure of the language, its idiomatic
expressions and its people,

then the students become interested in
a foreign language they are learning, and if they find
their way to communicate in it, then we can say that the
precess of teaching a foreign language is done propely
and effectively.

The teaching of Inglish has to be seen
as an unit but the teachers have to present i%'in such
a way as to always bear in mind the final objective:
the students must learn to communicate in English.

The English language has been taught in
Mexican Freparatory Schools since 1867. Up to the 1950-
ties the teaching methods were those that imitated the
way of learning of jatin and Ureek. Yhe aims and methods
of classical languages were applied to English teaching

and there was no attempt to be practical.



Slowly the University authorities became more concerned
in the achievements in language learning., Programs have
been changed but language teaching has to undergo a big
amount of modifications to prove its effectiveness,

The programs are in a way still following
the old reading- grammar method. those programs are not
designed to teach a language , they are devised to teach
gbout the langhage. #nd in many ways they do not face the
real situation, By all means the teachers must not
forget that in modern teaching of languages it is
expected of the students to understand and make themselves
understood not only in writing but orally too.

In teaching modern language a change
must be produced in the &ttitude of the teachers themselves,
Foreign language study means a change of behaviour and it
should not be perrissible to base it on text=-book
materizl only, in teaching a langusge the teachers must
recognize that the heavier burden falls on the teacher
and not on the text-book, which is only a teaching aid,

At the present moment in the Preparatéry
Schools the students are divided by knowledge and not by
alphabetical ordsr as it has been done in previous years
and there are advanced and beginners groupse
“hey study English in the forth and fifth grade in a

systemptieal wayr with the help of the following text-bocks

igi 3tudents Book ILIII by



seranic Candlin and
“richt,

In the sixth grade the students are divide? into Jrcups
according to their interestd, scientific or humanistic,
and the fteacher is free %o choose a text-book or simply

a text that will correspond to the necessitiss of that
group. The groups are called " Temas selectos de Ingles™
and in thosez classes the efficiency of a teacher is shown

by the final result: the student's ability to understand



III. }MEDIODS AID PRCCTUURES

se General

Liearly everyone agrees that each langnere
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js formed by a series of hebits and patterns and that
an abilisy rather then a sciencej 2nd the best vay to learn

A

s ts leep practicing it.
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In 1957 during the ccnference of the
issociation of ‘ledern Lenguages of America the plan for
teaching and studying foreign languages was approved. The
basic points are as folkow (1)

a) &n elemental course should concentrate itself on the frci
that the student must hear and speak the forelgn languzge
b} Te learn hov to read & foreign lenguege is the third

step in learning ( hear=- sperk- read - write) the langunre

(W8]

) Translation should only be used in the rars cases when

LY

)-Jl
ok

d) Yriting is the fourth ster and the student should onlr

ctk

write vhat he has alrealy learncd

(1) LOPEC VASUUSZ Juvenciof Difsetion Ce irf

1

et
Lnguns Vimes

UN, Mexico 1937 .25
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2) 'to express himself correctly in the oral language

3) to understand the written text

4) to-express himself by writing

5) knowledge of the culture and civilization of the
country whose language 1s being studied.

One of the methods mostly recommended and popular
among pedagogical theoritians is vhat some call the
" Bxperience Units ", It is a method of teaching based
upon the belief that education is more than the mastery of
a certain body of fixed subject matter. Taking as the base
the facts that the real aims of education are as follow:
to develop an understanding of the major problems of
living, the ability to work together, creative expression,
scientific method of thinking etc,etc. An experience unit
consists of a group of related learning experiences which
develop around a major interest of the class. These
learning experiences offer an opportunity for growth in
basic understandings, essential abilities and skills.,

In learning foreign languages the work by the
exerience units can be applied., too.

The sequence of learning experiences organized
into units is as follows: Each unit will take seven class
periods of 20 minutes to assure mastery by most of the
pupils (1)

Dialogue Presentation
Each unit bezins with a dialogue around which exercises are

(1)_Guide to the Teaching of Spanish, Grade six, California

“acrament6,196k
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developed, In prosenting the dialozue to the class, the
teacher follows these steps:?

a) Read the entire dialogue twice in the native language

b) Listen to dialogue in the foreign language at least five
times withovt choral response, Use gestures, facial expression
or objects to convey meaning. Avoid using native languagex

for tmanslation

¢) Use group repetition, Repeat every sentence at least

five times,

Methods and technigues

Effective instruction requires the attention
to the following points;

1) During oral work the pupils' desk tops are cleared of

all materials.,

2) Review for five minutes each day using varied activities

3) Use a variety of activities: review new material, oral
drills , questions, conversation etc.etc.

4) Use as little as possible the native language

5) Test only that which has been taught

6) Always have the students speak the foreign language

at a normal speed.

Reéading and Writing

No reading and writing is taught until near
ghe end of tlie first veor of teaching. The teacher should
follow these steps scaching re “ing and writings

a) read only materiel <lrepdy memo-ized.
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b) copy only material already read

c) dictate only material already copied

d) use written exercise and drills for reinforcement of
language patterns,

The greatest advantage of this method are
the magnificient results in the first periods of teachinge
The grammar should be taught in the inductive method- the
language itself and lecture could give enough grammar
practice.

It is important that the student realize
that the language is a living language used as medium of

communication by many reople.

B, Teaching Aids

In order to make the understanding of the
mental associations in a foreign language easier to the
student it is indispensable to present the materials in an
objective vay and wvhen the direct mental conexion is impossible
the teacher has to recur to 1llustrations.

The knowledge and the experiences in the field of teaching
are more everlasting and exact if in the process of acquiring
them the senses of touch and sense of sight ( or perception)
participate,

To start with, the principal teaching aid is
the classroom itself adequatly prepared before hand,
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I. The classrocm

It must offer the students the possibility
to see well and to hear satisfactorily. The accustic
qualities and good ilumination are basic for teaching.
Then there is the didactic material auxiliary in every
class,

2) & box with auxiliary objects ( they varry according %o
the sutjectis that are going to be worked on during the
class

b) the blackboard, the eraser, the chalk ( white and
coulored one)

e) Maps 2nd linguistic charts,

d) Sketches and drawings done by the teacher( in reieticn
to lectures or garmmatical problems)

e) Newspapers and magazines

j.Ce=visy ‘ ria

Separatly none of the objects mentioned
here constitue a"method " of teaching. They are only aics
to help the teacher and to make his job less tiring.

2) a record-player
b) movies
c) the tape-recorder

@) the language laboratory
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The text-book is an important aid when
used adequatly. The book should guide, illustrate and
help the teacher in his work but nat make him a slave of
the text., & good text-book suggests to the teacher the
material he has to choose tp present to his class, It shows
the most important aspects of the chosen text., It saves
the teacher' s time in the preparation of the exercises,
To the student the text-book is ahelp in the case he has
missed a class, or when his memory fails him, It helps him
in the revision of the material already done, It gives him
many extra exercises and is always at his service when he

wants to check his knowledge.



Ve THE LANSUAGE LA3CRAIZCRY

==

Any language is formed by a set of
habits, It is generzlly lmowm that the ability to understand
and use the native larnsurre consists in the possessions of
a specific set of habiiz which cherazcterize that native
language.,
This fect abcut the langusce ic ke most imortant part
in thke studv and teaching ~° a fcreisn language., If a
foreign language 1s tc be of znv use it must be formed by
a set of patterns which the stud:mt will assimilate and
then reprocduce,

Language is a system of commumication 37
sound, ané wriiten symbols are secondary to the oral system.

It is generally agreed that hearinh and
speaking take precedence in time and in importance over
reading and writing, anc a language laboratory new facilities
and techniaques provide the ideal conditions for the developrent
of those new methods hzsed on audic-spal-procedures.,

In the modern language teaching the

Frinelral aim is to en:™le peonle to understand the lanrusge



as spoken normally by 2 native a
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language with the native accent and intonation and at
normal speed. To achieve this goal, the traditionel
ethods must be replaced by new ones,
The changes that are made are varried. Hew texts and
teaching materials are being prepared to include nore
oral work with the basic lenguage patterns 2nd In many
schocls languzge laboratories are being installed,
The laboratory represents a significant

aiscnee over existing conditions and opens a war to
impcriant changes in language teaching,

language labadrztcryas offers facilities that will

¢
practlce in hesring and speaking a foreign language.

For a long time the languages like

many other subject, were taught ony with 2 help cf
fext-bool, That is vhy the stress vas con reading and

writing, leaving the oral work for tha final sitep, malking

in tiis way, the leiiring of a language a difficult

and slow task,

The larguage laboratory eliminates
“heoso pretlgns &lle nyg the transition from pasive

comprehension to active knowledge of a language & quicker
step. The application of the audtio-lingual methods
in the laboratory produce that the student's first

contact with the foreign languacge is that of hearing
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and understanding and that the second step is that
of imitation of what he has heard paying attention to
the accent, rhythm, intonation and pronunciation.

4 laboratory makes possible a prolonged
exposure of the students.to the spoken language, and
gives them 2 waste practice in speaking it under the
best conditions,

But let's not forget that although a
great helr, the language laboratcry initselfl dces not

constitutec a "

method" of teaching or learning & forei-
language ¢ it is just snother auxiliary to communicate
in a foreicon lenguage.

It is absolutly necessary to plan the class
tc obtain the best results and to gibe the teacher the
necessary freedom cf action., Cf course the laboratorr
allows & certain amcuni of snace for improvisation hut
this dicrecases the erorrous possibilities of the
equipnent. iith thé hely of this elecironiec and mecernic

equipment the student hears and repeats individually %he

u
material that was typed btefore. The use of the latgraionr

glves the opportunity to the student to leakn the sirucin-es

necessary for him to express himself. e can hogpy nd
repeat during a whole class hour, without havins to Zor

other students to rply, witheut havinc to listen %o

scmebody else errors. This isolation is the prinecinsl

el

characteristic of the lnboratery v~  The studest's vork

- - LGS VRS AL SN
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.

in a laboratory requires his constant participation -ut
offers nim the possibility to work individually and f
freely according to Bis capacity.

The lavoratory equipment , whose purpose
is to give the biggest opportunity to hear and o speak
systematically, can be used in the following way:

a) auditory comprehension
b) pronunciation or phonetic exercises of reproduction
of words and sentences,
c) the correction of’pronunciation
d) practice in the use of grammatical forms
e) dictations
£) individual oral exercises
¢) audio-oral tests
There are three basic types of
laboratories according to the activities that can be
developed in them:
a) the laboratory to hear only
b) ] " to hear and to speak
e) " " %o hear , apeak 2nd record
The third type is the most profitable one for the students
hecause they can hear their own volce and compare it
with the model recording. They can hear “théir own mistakes
and correct them immediatly.

It is very difficult to say the exzct
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;ime for the students to spend in the laboratory and the
proportion of periods to spend in the classroom'to those
dedicted to laboratory work. It varies according to the
size of the class, age of the students, aims and tynes of
course etc, etc. The most commonly used is the following
one: two periods in the classroom to one-in the laborstory
The laboratory period should not be shorter than thirty =
einutes and not longer than 15 minutes working with
earnchones,

.he work in the laboratory can be
¢ivide according to Mr.J.B.AZ2m (1) in the following way:
1) Pericd before lahoratory
2) Lzboratory Fericd

8) Period after laboratory

1) Perigé refore lahoratorw

.

It is a preparatorr period for the practice:
a) “ronunciation, when consists in the abilily to hear a

sound or intcnatlon psttern in order to reproduce it.

Ané ¢ systematic listening will be very important in this
phase for later teaching of pronunciation,
Y Vbcabulary Py eparaticn. In th laboratory period the main
stress will be put on repetive patterned grarmatical structure
drills becuse ther are elemental to real comrend of 2 lengugse

r

c) Fat“ern @rill Prepe: %ien

3

1) .
Yril1ls ( zural-oral) consick principally of sensn-

- - P : - . H - bl - z
(1) I.2. %darm, The den .. e fghore v Tondon 1953
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3 anAlany v by - eihiyn
ne foreizn languege spcin Wish TS TELL

er

its of ¢
shgesd and pronunciaticn, o8 oS £.2 grouped In Bfllomms
stat is several exzwnles of zsingls ratiecal ov

phonic Teature are grouped together sc ""at the studeant
will hear the consistency an? be able o anply the pabtiern
tc the following examples (1)

Ex., G¢rill : The bor is tall

N
ct
I
® E
e
3]

%211 boy

2) *he gzirl is rich
=

here 2re severall tynes of drills: recognision driilg,
cimple pronunciation drillg,substitution drilis, application

arills \ testing) , orcl testing drills, orai :esting on

2) he laboratory period

I, the ladoratory the student is activaly
enzaged in saying sentence patterns in the foreign language
as well as hearing the language being spoken by the naties-
for che full curation of the period and the possibilities
of an ozal " approach are ther made more fully
realizable,

2) The post ~laboratory veried

n the post lahoratory classroom period

5

(1) E.K.Stack,

horator
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¢ effort is =made to build the foundations laid in the
s0 previous periods. ‘he work consists in acguirting the
secch habits, memorizing grammer in action and while a
»i7 subject is presented the student uncogciously reviews
1tonation, pronunciation etc.etc,
Languuge labiratory techniques combined

the “orall epproach represent an advance tovards th e
¢ecl situation in learning a language ,. namely continucs
omplete ciposure to the languape, both actively and
2ssivly , in other words to living in the country totally

erarated frow the use of one's native language. (1)

(1) J.B.idam, ghe languarc laborztory, Eéndon ,19%43



V. THZ TELCHING OF EIGLISH LITERATURE

Ao Geners

There is general agreement that the study

of

literature can improve the lmowledge of a foreign
language, Literature in a way is the best use of
language providing insight into the nature of man.

The study of literature may help to
introduce stucents to the world culturée inherited by the
twentieth century, an inheritance expressed through the
medium of the Znglish language. And it may help to encourage
( on tke higher level of linguistic knowledge) through
contact with one of the world' s richest literatures, the
developrent of cresative literary vork.

wence the importance of including some
literary studies in the general program of teaching Englishe
The introduction to What literature can offer should be made
with the help of good writing in the widest possible fislds
( science, history, art etc.etc.) but on the condition
that the texts will be suited to the students varying
gapacities and interests, Another important factor is the

necessity of relating the literary studies to the student® s
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linguistic abilities. Only with texts that correspond
to the level of knowledge of the language of the students
#111 they be able to understand and enjoy individual novels,

plays ,poems, etc.etc,

B._Procedures

To appreciate literature, the student must
first understand the language of that litarature, &fter ¢
that firs =2tep the most important factor is to point cut
tc him the chief features of interst., Por that purpose must
serve passages that are complete in themselves, teken from
standard authors of Znglish literature, To keep up the
interest, a variety of literary forms must be introduced:
narrative-both direet and dramaticj history-real and

imeginative, essay a2nd poetry. The students of an advencecd

~

level rey be a2ble to leern the difference between prose
ané poetic diction, rhime & hythm etec,ete,

1} One of the main ains in the stedy of a literarv texi
Yo introduce the student to a wider vocabulary

To start with the student must understand the meening of 3¢

words for this is an absolute necessity for anvone vhe wishos

ct

to read. To begin the student mas

(=]

have a vocahulary of

necessary elementary proporisicns, If thes is nesl e 1
there are severzl ways acctuire reapidly and efficlentlis
and adeguate vocatulai:
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a) liords of frequen: use must be learnt first

b) Vords must he mesiered by repetition

[

¢) llords must be acquired a few at a time

) .ords must be learnt no® in isolation but in association
with the surroundings. The more often a word is met with
its context, the richer it becomes in significance, The
context not only enforces upon mermory by repetition but it
grovs in suggestion, it takes cclourj; and this is so
important to appreciate literature as the basic meaning of
the words, :he context also helps to define abstract words
that are so difficult to explain in a foreign language.
Yhis aim, to fix new words in the memory by repetition and
association, is particularly important,

To have that result , special exercices on
vocabulary are needed. Zach new word must be shown in the
fullest conexion possible.

For example ¢ the word " danger™
a) words of similar meaning: harm, peril

b) words of oppcsite meaning: safe

o]

¢) words of the same roott dangerous,

jn this kind of association the word danger is more easily

retained, This exercise can continue and the procee of

mastering can be enforced again upon the mind by similar

exercises on the other words that appeared in a) b) and c)e
To make sure that the students have really

understood the passages a series of exercises both oral and
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ritten must be applied‘

~’

Lfter having read and explained 2ll the unfamiliar
assages the, students ahould tell the story in their oimn
orGs,

) Luestions on the texts are made ané the students renly

) After having read- the story the students close the
ook and write down as much of the story as they

ne
ng

..l-
*

erenmber, or answer wuestions about it in writ
juestions can be writien on the blaclhcard cr dictated by
Fad

L - .
.he teackecr, “here can be an.interval of time- even of

reveral Gzys- bhetween the telling or reading of the story

iith the introduction of the nev
rocahbulary comes the problem of introducing the idions,
inglish is a very idioratic language, Very often cne cén

find many difficult idioms in a very simple passage, -

idiom should be learnt not only for its reaning but i%e
m . - . - - . 1y
1se, 1o demonstrate thot meny exercises must be dore vith

2ontinuel reference tc the text so that the s
see how that particular idiom is applied ., &n idiom rweyr bhs
appropiate in one comnexion and quite out of place in

another. pere the importance of z careful and gdecuzte use

5f the idioms can be stressed,

2)R_eading speed is an important factor in adguiring “he

"

habit of reading for enjovment therefore attentiom sheu
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te dravm to the fact of reading without too many

~
ce

S

+

erruptions, .11 kind of explaining should be dons

(20

ny

<

before or alfter reading.

3) A small introduction should always be done bhefore
starting the lectuee of a new passage. A few words should
be said about the author, the epoch in which the text was
written, the main idea of the text ete,etc, The general
background shoulé be well understocod before the paszges are
read and the principal ideas referred %o several times
éurins the reading. The idea is to focus by repetition the
astention of the students upon the essential theme of the
pessage they are reading,

“ith the groups where the level of Znglish
in 2 different way. Rirst the teacher should motivate the
choice of the text and try to arise the interest &f: the
students for that particuler passage, short story cr a play,
“he teacher should zive a purpose to the reading, The
students will have enough interest to read the text at home

by themselves and will answer the questions formulated by

L4

oF

the teacher. Yor example in the case of the presentation

Fal

i
of such a pley as Shakespeare's “amlet, rore or less the
following plan could be introduced: The teacher should start
by asking the students:

hat.is a perfect man?
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w pust an ideal man be 7

iat is it that you most admire in a man ?

st 's pictuer an ideal man { a perfect man)
» ¢ivide men infto men cof acticn and menof thought,
s an example of a perfect man here is “amlet,

hin we find the balance between the men of thought and
1e man of action., if famlet ha¢ been only & man c¢f action
Y

ne play would have Tinished in the I act because he would

ave killed his uncle sitraizht away after the apparitin
f the ghn~t, If he were & man of 3housht he would have
illed Clazcins , Pamlet's indecision comes from “hat

alance Pebtweesn those twe aspects in him, After this

9

ntrednehion the studenis are going to read fct I as a

2

0

art of the hometiork hut et the same times they will be

ooking for the answres of a series of guesiions given

b}
[ne}
(6]
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o
F,IS:
[
D
+3
=~
e
33 i
o :
ot
»
4]
[
3
o}
J
=t
3
i e
[w]
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he pages or the peasos
J Tow co others see him ?

{) Wwat is his conflict ?

t) That characters ars introduced and vhoi 2re theiw
concerns?
he vocatulary unimmown o the studente can be chealesd -3

e - = -t N
éurinsg the next clnse,

be subizct oo toco durin_, tha



tre Prevaratorvy Schoecls- Recormendaiions

In 2 Prenaratory School cn the level of a

.Y Za . «w 2 3 - N -y 2 ’ -4 3 L
fifth grade the Teginrings o varie%fy of 1li%

[0]
i
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=
B
oy
O
H
n
Q
,'

bl

be made, “he general level of Znglish is nct too high

hecause -“reoritecalr ther have heen stud

~

understand ( without ths helpn of a dictionary ) a simple
Ipere 1s 2nciher factor which males *the

irtroduction of literature a2 wvery recessary and welconme

o

interruption, In che fifth grade in the UHAl Preparatory
Schools the obligzatory text-bock Epraciico wour In=1ish

by Aucdrev L. .rish

ot only from =y owm chsarvaticns but from the comments
02 giher more experience:. sazchers I came to ths

folloving conclusion :tha: nearly 211 the pupils liserally

5

hate that texi-tecok. Perhaps neo:t 32 rich the exercises

(9]
it

riad AL - ot =2 - b ~
which they do without too manr »rotest but the ™ literarv!

part, There is zlwars a Jesnersis chorus of prptast when
the teacher wants continue with the program and prcceed

the oblisatorr reacding., The students finé this part

oI te bhook so wring an’® so much without interest for them

that Shey are even willing to do extra grammar exercises



in order to skip this crieal,

in this sivvasion anrithing is welcone .
1 tried to introduce a littis cf

litersture. I have chcsen the Romentic Feriod and

et X fairly easy to

draw paralles with Spanish Romantic “ovement ard ic sce

the generel characteristies of the Romantic “ge in

acequate rhythm end pronnunciation , in  class, ..ith other

poens the s'udents were asized to ansver several

. - - LS & : - [ R S ) e . (N ~ -
such as vhat is the icez thzt the author wcnted to conve:

the rhychn ard rhvne, she me%anhores and sinilies, the

o a0 e 2 s - o o . v .
mocd of noem, tre mein ifea of the whole poen etc,ete,
L .

- S .o = .3 2, - - - BN TS
xercises were Zone i the now vocabulsry and ile

students were acsied o 5Sell their own impressions,

“iscussions znd arguments ere oneccurassd.

-+ k3

(1) eg!«ﬂj_c;ggc in

" . ) - .
the Tegehine of Thslish jiterature in ecihiogls eand ir tho

1.

“rS, LYOOY in he

H
o
)
[
1)
1

’ recomends sCme e&sy

- - . - - P -
ncolls for reading for =ore cor less 2ot standard of rngiish
(1)_Zhe Toochking of siferajure Yve-s ag  ed, by J.Press
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Bpoks where the main concern is on the new vocabulary,
wher the zood style, plenty of action and a
comprehensible hackground are present. the author

recommends_The “ave Twins by Lucy Fitch Perkinks ,_3ush_

Holidav by Stephen fennirore , Emi the D tives

by Eric Kastner as the books that are fairly easy to work
with,  her is no need to go every second word to the
dictionary and the studeats can easily make summaries of
plots and write their owm versions of the story. ;n the
above mentionned bocls the stress is on the vocabulary
not on the litarary valuex of the texts,

On the other hand lr, B.B. Drake in his five
books under the title of_An Approach to Snglish Literature
for Students Abroad insists on simple but original literary
texts from various fields such as historical, scientifie,

travelling and literaty texts, Passages from Charles

Dickens' s 4 Child History of England; Robert Louis

ke

Stevenson?®s Treazsnre Island 3 Michael Faraday's The

Chemical Tistory of a Candle; Yeorge Bliot's ‘e ¥ill on
the Floss .
Bexts that will form an introduction for further aporeciation

of literature.
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3uring a quick oral test- Zut although I had explained
=6 them how 1 doing it there wotld always be several
students who would shout at she end of the class; " lMiss
vou forgot tc call the roll ". And as a final blow carme
this statesment pronounced at the end of the sc@col yvear
by a student who got up and said?® " Kiss, what we hated
most about this class of Eaglaish was the fact. that you
had us separated and seated in semi-circle, It seemed to
us that we were in a uerman training camp, We are not
used to that. We always used to sit one next to another".
Another thinz that made them angry and
nervous was the constant choral repetition and individnal
oral practice, But they had to admit that this repetition
of The drills nade them o®tain better results, Kithough
many times it would provoke unpleasant situations. Such
as for example this one that happened during the practice
of the verb " to like" and its different use in Spanish
and Englishe The students were practicing, asking
questions to one another when a boy in a2 venomous voice

'y . 3 v
said to a girl " I don t 1like your new dress" ., She took

this remark to her heart and nearly burst out crying.
Inmmediately the whole class was divided into two camps,
their minds on something completly differnt from the
grarmatical practice, "ut such minor incident sheulcn't
stcp vhe direc’ apprecch to the introducing of the language.

In a wvay it dewcnstrales that a language s application



Therfore the conclusion is that the
leacrers ¢ ocerlion. She  wdente
7ith the fact Sha® chancing their studying habits will be
to their advanteage and the tiwe devoted to study will
Jrove more prafitable,

In onc case the oral apprcch to the
teaching of Englaish had to be abandoned for npt having
response from the students. They refused to learn the
dialogues , the sentence patterns and wvhen warrned that
it will be f6r their final gade , they would simply miss
one class after another, They were accustomed tc do
transalations and to use the text-hook all the time,

Another drawback in the use of the
oral method is the fact that the use of the official
text-book is obligatory and the teacher has to work
through a definite number of lessons, and the lessons
give a very limited dialopgue possibilities,

Another problem is the fact that there
is not enough teachers that are adequatly trained to
¢irect the clas by the oral method. +hetheories are
given during varicus classes such as Teoria Pedagogica,

™ < -

VYidactica gencral, Didactica ¢e las lenguas Vivas but only

[y

n the class of Fractica™Diririda that the young student has

v

tre canorinniiy GenT o lziest methods and to

wofc" some oxrseri. =1 = it requires a very



well trained and expcrienced teacher to conduct the

|...|

-+
<
=
=]
°

lessons in the ora

Zne advantages of a language
laboratory -arc unguesticnable. The only problem is that
not all Preparatory Schools have them. “nd those thet have
te language leharataries dc not have them with the full
eguipment, The s:tudents can hear the model recording, théy
can recpeat the drills but they can' t hear their cwn voice
recorded and corpere it with the model,

Znother thing that I have ncticed
that the students treat the lesscn in the lahgunaze-~
laboratory as a+indé of recreation period. Although the
activities are ccnducted in nearly the same way as in
the class ( roll call, varying activit ies, tests etc.,ctc,)
the stuCents consider it as the day that " vou don't have
tc learn ",

I will not discuss the place of the
literature in teaching 2 foreign language because I have
done that in a previous chapiter.

The adequate place of the literature in the programs of
teaching English is extremly important., The advanragss

of a well prepared lesson on literature are enormous. The
right choice of a literary text will form a kind of
intreduction for iurther appreciation of litercture and
later on induce the students to the rezdinz of novels

rlays , sems for enjorsent,
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To conclude I want to siress the point

at the ri-h% use of *hz lanzuage lahoraicry techniques

mbined with oral approach lead to better resultis in

laTel

nguege teaching namely to corprehend, speak , read and

ite the second language well,



VI. CCHECLUSIONS

The principal prohlem that a %teacher cof a

foreign language faces in a Freparatory Schcol is the

8 5
SitTi

on cn the part of the students to chenge

of the students have been formed br the
six years of the Primary Scheol, three years of Secondiry
School and when the tcacher tries to change them he i
ccnironted with the choral nrotest and later on with 2
passive resistance.

ust Lo give 2-few exarmples. For the work in clzss I hod
v tupils senarated one from another ( to aveid ccversztion)
by one empiy place and had the students' chairs arranrcd

in semi-circules so they cculd see each ciher, Thev were
supnosed to sit in this wey for all the langsuage clasaes
end not to change their place- to avoid confusion. Lvory
single class ,among protests of the students: why? what for?

1 hag to start all over again, It went on for ¥ ronths,

.

finglly they got accustomed, The same thing hanpencd
wvhen I didn't eall the roll- I used to do it during every
clzss but as I had them seated alwars in the sane nlree I

cculé easily see whe misgine o0 7 would enll the voll

f——n
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